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Introduction:TheWhat,theWhy,andtheHow
Manystudentstendtoapproachlearningingeneralandlanguagelearningspecificaly
asasetofrulestobelearned,butnotusualyimplemented.Manystudentsarenotorious
foralackofwilingnesstodiscussinfrontoflargegroupsinthelanguageclassroom.
Studentsruntherangeonthescaleofintroversiontoextroversion.Itisclearthereisnot
enoughclassroom timetodeveloplanguagelearningskilstoasufficientdegreebyteaching
functions,topics,orevencontentinthetargetlanguage.
Developingautonomyinlanguagelearningisakeythatalowsstudentstoinvesttime
outsideclasstoimprovetheirsetsofskilsandmeta-skilstobecomeproficientinthetarget
language.Thispaperrefocusesanapproachtolanguagelearningby1)concentratingon
motivationandautonomy,2)usingcontentselectedbystudents,3)alowingstudentsto
presentideasandleaddiscussionsonthatcontent,4)includingalsixlevelsofBloom・s
Taxonomybyincludingpeerevaluation,and5)makingthisalaccessibleequalyinsideand
outsideclass,andtobothextrovertsandintroverts.
Part1coversthestoryofanexamplestudent,Moe,assheattendsanew classand
discovershow differentitisfrom mostofherotherclasses.Moeisatturnssurprised,
alarmed,exhausted,exhilaratedandmotivatedinclassandoutside.Shefinishessuccessfuly
andhopefulytakesmorethanthecontent,alongwiththemethod,andappliesittoher
ownlearning,bothwithlanguagesandotherskils.Part2looksattheresearchbehindthe
choicesmadeforflipping aclassroom,using video,theMoodleLearning Management
System (LMS),smalgroupdiscussion,studentleadership,choiceandmotivation.Part3
looksbrieflyattoolsusedtofacilitatethismethod,andsomeoptionsforvariations.
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FlippingVideo
TowardsAutonomyinLanguageLearningthroughClassroom
andOnlineActivities
KevinRyan
Abstract
Increasing autonomy whilefocusing on languagedevelopmentrequiresa balanceof
maintainingarichflowoffeedbackfrompeerswhilegradualyreleasingcontrolusingarangeof
activities.Thispaperlooksatamodelofa・flipped・classroomusingonlinevideosandLearning
ManagementSystem(LMS)softwaretopromoteautonomyinlanguagelearning.Studentschoose
videos,developthem intolessons,andpresentinsmalgroupsforimmediatepeerfeedback.
Part1:TheCourseandActivity
Moeenterstheclassroom forthefirsttime,findsaseatnearsomeonesheknowsand
startschatting.Theteacherisupfront,withaprojectorconnectedtohislaptop.Thelast
of24studentsslipsinjustbeforethebel.Everyoneisexpectant,somearenoisy.
Thefirstsurprisecomeswhentheteachergreetstheclass,andsaysheisonlygoingto
speakfor5minutes,andthatthereare4rulesfortheclass,theSMATsystem.Shejokes
how itsoundsliketheboy bandofoldmen now breaking up.Speak English,Make
mistakes,AskquestionsandTakenotes.Thiswilbecomealitanythroughouttheclass.He
passesoutA5sheetsofcardboard,withSMAT,somegrouproles,andcommonclassroom
languageononeside.Theothersideisblank.EmboldenedbyRule#3,Askquestions,Moe
raisesherhandandsays,・Whatdowedowiththis?・
TheteacherpointstoasimpleURLontheboard,goo.gl/FrJ3R3.Heplaysa1-minute
videoontheprojectortoshoweveryonewheretheONbuttonsfortheircomputersare,how
usingtheChromeBrowserisbetterthanExplorer,andhowtoenterthatstrangeURLinto
thelocationwindow.Heannouncesthatheisgoingtointerviewstudents,butthatoncethe
URLisreached,therewilbeactivitiesthatwiltakeabout40minutestocomplete.・And
ifyou wanttouseyoursmartphones,usetheQR codenexttotheSMAT on your
cardboard.Gettowork!・hesays.
Theteacherspendsabout2minuteswitheachstudent,mostlyaskingsimpleconversational
questions.Hetakesnotes.Meanwhile,theURLisanintroductorypagefortheclass.Onit
isalinkwithinstructionsonhow tojoinaMoodleClass.ShesignsupforMoodleat
kevinryan.com.,joinstheclassinMoodle.ShefilsoutaquestionnaireaboutherEnglish,
hertechskilsandherlearningstyle.ShereadsthecourseintroductioninMoodle.First,
a2-minutevideoshowshowtofoldthecardboardintoanameplate,andpersonalizeitwith
anameonthefrontanddetailsontheback.Thereisspacetowritesomethingeachweek.
Moecontinuesdownherlistontheintropage.ShesignsupforTED-Edandwatches
3samplevideos.Inthemiddleofthesecondvideotheteacherarrives,asks,・Areyouscience
orletters?・MoeisLetters,studyingeconomics.・Whereareyoufrom?・Theteachergets
excitedwhensheanswersGunma,explaininghow helikesthehotspringsthere.Heasks
forarecommendation.Thenonhegoes,andMoegoesbacktohersamplevideos.She
understandsthefirstonefine,thesecond onehassomedifficultwordsshedoesn・t
understand,butthethirdonehasaspeakerwhospeakswaytoofast,andistalkingabout
discrimination,atopicsheunderstandsinJapanese,butnotinEnglish.Shewatchesthe
thirdvideoagain.
MoefinisheshertasksbyaddingsomepersonaldetailstoherProfileinformationon
Moodle,takesaquickselfieandaddsthataswel.Shefolowstheinstructionstocopyal
theimportantURLstohernotebook.Theteacherfinishesupinterviewingthestudents.
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RemindingthestudentsofRule#1,heasksthem tofind3peoplenearby,makegroups
of4,andmakealistoftopicstheyareinterestedinstudyinginEnglish.Theyshouldbe
topicsthataremostlyknown,butmightbeusefultostudyinadifferentlanguage.They
have12minutestocomeupwithalistof10.Everyoneshouldwritedownal10intheir
notebooks.Theteacherhasbeenworkingupfrontonhiscomputer,butnowstandsup.
・Ihavelookedatyourquestionnairesandinterviewsandwouldlikeyoutomove.You
wilbeingroupsof3.・Moemovestothebackoftheroom,farthestfrom theprojector,
andsettlesinwithtwootherstudents.Theteacherturnsofftheprojector,andannounces,
・From nowon,youwiluseyourlaptop,orthelabcomputer,oryoursmartphonetoaccess
informationinthisclass.ThesegroupsarecaledTopicGroups,A,B,C,D,E,F,GandH.
Yourjobnowistofindacommontopicthateachgroupisinterestedin.・
・Yourjob,overthenext3weeks,istofindavideoonYouTube,makeatranscriptof
thatvideo.Thenyouwilhavetomakequestionsforcomprehensionanddiscussionabout
thevideo.Youwilmakealessonplanandleadsmalgroupsindiscussingyourvideo
duringoneweekofthecourse.Theotherweeksyouwildiscussvideoschosenbyothersin
yourgroup,andothergroups.Soyourtopicshouldbegeneral,butnottoogeneral.Inyour
Moodlecourseyoucanfindsuggestions.Rememberthosesamplevideosfrom TED-Ed.But
first,gettoknoweachother.InEnglish,ofcourse,butalsoexchangecontactinformation.
MaybemakeaLineGrouporaFacebookGroup.・
Moespendsthenext20minutestalkingtotheothersinthegroupabouttheirlistof
topics,thentheteacherasksfortheirGroupTopicChoices.Moe・sgroupmateannounces,
・Transportation.・Shefilsthatoutonthebackofhernameplate:GroupD:Transportation,
thenadds・Week1:IlearnedtouseMoodleandfolow directionsonlineinEnglish.・The
lettersfortheGroups(AH)arereplacedwithTopics.
Thetaskforhomeworkisdividedintotwo.SinceclassisonTuesday,Moehasuntil
Fridaytochooseavideo.Theteachersaysthisisthemostimportantdecisionofthecourse.
Chooseonethatisalittledifficult,with510vocabularywordsyoudon・tknow,andone
thatisabout3 minuteslong.MoeuploadstheURL oftheYouTubevideo to the
AssignmentinMoodle.TheteachersendsamessagebackonSaturdaymorningapproving
herchoiceofvideo.Now shehasuntilnextTuesdaytolistenagain,andagain,andagain
untilshecanwritedowneverywordinthevideo.After2hours,shepoststhattoanother
AssignmentinMoodleonMondaynight.It・snotperfect,butthebestshecando.Thatis
althat・srequired.
Week2Moesitswithhernew TopicGroup:Transportation.Forthefirst20minutes
theyallookateachother・svideos.Moehaschosenoneaboutthenew railprojectin
California.Anotherhaschosenoneabouthowbananasgetshippedtomarket.Anotherhas
avideoofacomediantelingjokesaboutcars.
Theteachergetsup,turnsontheprojector,andpointstotheJobDescriptionfora
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GroupLeaderintheMoodlecourse.A4-pagelistofthingstodoforthenext3weeks.He
explainsthatthisweekistheheaviestforhomework.Plantospend34hoursatleast,to
finishtheLessonPlan.Hedescribes12activitiesstudentscanuseintheirlessonplans.Moe
likesthedictionarygame,andtheMatch4onlinegame.
Theteacherexplainshowtoputtogetheralessonplan.Eachstudentwilhavetoteach
theirvideostootherstudentsindiscussiongroupsof8.Thelessonplanshouldhaveenough
activitiestocover18minutesofteaching.Thelessonplansalsoincludecomprehension
questionsanddiscussionquestionsaboutthevideo.AnothertaskistochooseaReading,a
textofabout200wordsthatcomplementsthevideo.AlLessonPlanshavetobesubmitted
byMondaynight.TheteacherstressesthattheLessonPlanislikeaMid-term testin
importance.
MoeworkshardandgetsherlessonplaninbyFriday.Shefindsanarticlefrom the
L.A.TimesabouttheprosandconsoftheCaliforniaRailProject.Perfect.Itlistsmostof
theimportantpointsinthevideo,butgivestheoppositepointofview too.Shemakesup
somevocabularycardswithwordsanddefinitionsforhergroupdiscussion,andcreates3
moreactivitiestoseeiftheotherstudentshaverealywatchedandunderstoodhervideo
andherreading.Shemakessomediscussionquestionsforthefinalclassactivity,butadds
onemoreactivityjustincase.Shecoordinateswiththeother3inhergroup,theysend
theirlessonplans,shemakescomments.MoewantstobeaGroupLeaderasearlyas
possible.
NextTuesday,Week3,theteachershowsapictureoftheHarryPottersortinghat,and
says,・Todayissortingday.・Heexplainsthattheschedulefortherestofthecoursewil
bedeterminedinashortmeetingwitheachgroup.Meanwhile,theothergroupsshouldbe
workingtogethertotryoutactivitiesoneachother.Timingisanessentialelementof
leading,soyouhavetoknowhowlongeachactivitytakes.
TheteacherreachesMoe・sgrouplast.Heaskswhentheywouldliketobegroup
leaders.ThechoiceisbetweenWeeks4through11.Moehasconvincedtherestofthegroup
toasktogofirst.Theteacherbrieflydiscussesthe3lessonplansfrom thegroup.
Theteacherthenmakesasecondroundofthegroups,andinformsanothergroupthey
wil befirstup.TheirtopicisChemistry.Moe・sgroup wil go second.Theteacher
announceswith 30minutesleftthatstudentsshould work in theirgroupsto finish
rehearsingtheiractivities.Rehearsalisimportantbecausegroupleadingisaperformance.
Duringthatlast30minutes,theteacherreturnstothegroupleadingnextweek.Hegoes
overeachlessonplancarefuly,andmakessurethetranscriptiscorrectforeachofthe3
students.Hesuggestschanging areading for2studentsin thegroup.Hehasmany
suggestionsaboutcomprehensionanddiscussionquestionsforalofthem.
ThatTuesdayafternoon,anew rhythm totheclassbegins.A listoflinksforthe3
videosaboutchemistry,theirTED-Edlessons,theattachedreadings,thetranscripts,andthe
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lessonplansappearintheMoodleonlineclassroom.MoehasuntilThursdaymidnightto
watchal3videos.Thenfrom ThursdayuntilSaturdaymidnight,shehastoansweralthe
comprehensionquestions,5foreachvideo.Finaly,onSundayandMonday,shehastoread
the3readingsaboutChemistry.Shehastobereadytodiscussthesevideosandreadings
inclass.
Week4classbeginswithashuffling.Eachofthe3topicgroupmembersisspreadout
tothecornersoftheclassroom.Therearenow 3groupsof8studentsineachDiscussion
Group.TheChemistryTopicGroupisthefirsttobegroupleaders.Theteacherputsabig
countdownclockontheprojector,setsitfor18minutes,anddiscussionbegins.Moeisvery
involved,shemakescomments,answersquestionsfrom thegroupleader.They play a
vocabularygame,andthenadiscussionaboutmercuryintheoceans,whichisthetopicof
thereadingforthatvideo.Attheendof18minutes,theGroupleadersitsbackandnotes
downwhowasmostactiveinthediscussionandwhodemonstratedthattheywatchedthe
videosandreadthereadings,usinga5-pointscale.Thenthegroupleadersmoveonto
anothergroup,andtheprocessisrepeated.
DuringthethirddiscussionMoewaspuledoutofhergrouptotalktotheteacherto
preparefornextweek.Hemadecommentsabouthertranscript,herquestions,herlesson
plan.ShenoticedthattheteacherhaddonethiswithherTransportationgroupmates
duringtheothertwodiscussionsessions.Shetooknotessoshecouldrevisehercontentto
prepareforhergroupleadingthenextweek.
Forhomework,Moenow hadtwotaskstodothreetimesaweek.Thiswasexplained
inMoodleasinTable1below.
ShehadtocirclebacktotheChemistryTED-Edvideosandcontinuetheclassdiscussion
online,eithercommenting orreplying toothercomments.Sincethiswasherweek to
present,sheonlyhadtowatchanddoquestionsfortheothertwoTransportationvideos,
butaltheotherstudentsdidal3videos.Shewasworriedaboutmissingadeadline,soshe
setupremindersinherMoodlecourse.
Week5anditisGameDay!Moeisuptobegroupleader.Sheleadseachgroupfor18
minutes,withabreakofabout2minutesinbetween.Thefirsttimeisabitrough.Butthe
secondandthirdtimearerealysmooth.Shefinishesheractivitieswithjustashorttime
left.Duringeachbreak,shenotesdownwhichstudentsweremostactive,andhaddonethe
homework.Sheissorelievedwhentheclassended.
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Table1 Homeworkschedulefrom Week4
TuesdayClass Thursday Saturday Monday
NewTopic Watchvideos ComprehensionQs Readings
OldTopic Comment Comment/Reply Reply
Justbeforetheendofclass,theteacherasksalthestudentstoratetheleaders,using
aform inMoodle.HeremindsMoeandhertwoTopicGroupLeadersthatweekthatin
additiontotheregularsetof6homeworkactivities,theyhavetowriteaGroupLeader
Reportanalyzingtheiractivities,andmonitortheirTED-Eddiscussions.Attheendofthe
week,theywilthenuploadthepointtotalsforalthestudentsforbothin-classandonline
discussion.
Thefolowing6weekscontinueinthesamerhythm,anew setofGroupLeadersand
topicseachweek.The6homeworkactivitiesbecomesecondnatureafterafewweeks.
Eachweektheteachertakesthelastfewminutestopointoutwhatgeneralimprovements
couldbemade.Hesetsaspecialfocusoneithercontentoraskiltoworkonforthe
folowingweek.
Justasthelastofthe8DiscussionTopicsapproaches,theteacherannouncesthat
duringweeks12and13,thereareopenslotsforDiscussionLeaders.Ifanystudentfeels
theyneedanextraboostfortheirgrade,orareindangeroffailure,theycansubmitnew
lessonplans.Thetop6wilbechosentocontinuetheprocess.
Thatfinalweekinclass,thereare3activities.Moedoesashort10-minutereflection
withherdiscussiongrouponwhichTopics,videosanddiscussionswerethemostinteresting
andhelpful.ShegoesbacktohersmalerTopicGroupanddoesthesamething.
WhilethestudentstaketheFinalExam onMoodleandafinalonlineclassevaluation,
theteachermovesaroundtheroom,makingafinalinterview witheachstudenttoseeif
thereisanyfinalproblems.Theexam hasquestionsmadebystudents(1eachforthevideo,
thereadingandthediscussion)sothetotalis72questions,whichshehas30minutesto
complete.Theanonymousevaluationquestionnaireasksheraboutwhatshelikedanddidn・tin
thecourse.
Theteacherfinishesupthecoursewithafinalnoteonhow aloftheseactivitiescan
bedoneoutsideofanyclass,onyourown.Ifyouhavethemotivation,youcannowstudy
byyourself,orbetterwithasmalgroupoflike-mindedstudents.
Aboutaweeklater,theteacheruploadsthefinalsetofpointssoMoecanseeherfinal
progressandhergrade.MoehasbeenfolowingherprogressthroughMoodlealsemester,
andhasbeenexpectingwhatshegot.
Part2:TheReasonsbehindtheChoices
Inthissectionwelookatthetheoreticalunderpinningsofthechoicesmadeforthe
method above.This method grew outofa concern to balance activities thatwere
comfortabletobothintrovertedandextrovertedlanguagelearners.From thereitembraced
technologytopromotemoreautonomyintheprocesstogradualyshowstudentstheycan
studyontheirownusingthesetoolswithoutaclassorinstructor.
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Whyflippedclass?
DevelopedoriginalyforahighschoolchemistryclassinColorado,theflippedclass,or
flippedlearning,hasbecomevariedasithastakenonpopularity.EDUCAUSEhasoneof
themostsuccinctdefinitionsavailable,・Theflippedclassroom isapedagogicalmodelin
whichthetypicallectureandhomeworkelementsofacoursearereversed.Shortvideo
lecturesareviewedbystudentsathomebeforetheclasssession,whilein-classtimeis
devotedtoexercises,projects,ordiscussions.・(EDUCAUSE,2012).SeeanOverview byBil
Tucker(2011),wherehesays,・Flippedclassroom teachersalmostuniversalyagreethatit・s
nottheinstructionalvideosontheirown,buthow theyareintegratedintoanoveral
approach,thatmakesthedifference.・
Technologicaladvancesfacilitatethisabilitytomovevideopresentationfrom insidethe
classroom asateachercenteredpresentationtoindividualviewingoutsidetheclassroom.
Studentscanaccessonlinevideoeasilyfrom theirsmartphonesattheirconvenience.Flipping
contenttooutsidetheclassisnotthesameasassigninghomework.・Andthatquestionis
likelytoleadtoanincrediblypowerful・flip・ onethatisn・taboutvideo-basedlectures
assignedafterschool,butaboutflippingtheclassroom awayfrom thefocusonteachers・
controlofcontentandtowardsstudentinquiryandagency.・(Watters,2012)
Workonthereceptiveskilsforlanguagelearning(reading/listening)outsideclassfits
verywelwithflippedlearning,sothattheproductiveandconversationalskils(listening/
speaking)canbefocusedoninside.Becauseofthetechnology,writingcanspanthegap
betweenthetwo,withtypedonlinediscussionfolowingin-classdiscussion.
Flippingalsoworkswelwithtechnology.Italowsthecomputerdowhatitdoesbest,
andtheteachertodowhatshedoesbest.Studentscancontrolthespeedandrepetitionof
onlinecontent.Computersareinfinitelypatient,andcombinedwiththeInternet,almost
infinitelyrecursive.Theycancontinuetogivemoreandmorecompleteanswerstostudent
inquiries.Online technology also affords a wonderfulamplification ofcommunication
channels.Theteacherisableto guideclassactivitiesto recognizeteaching moments,
importantpointsthatcomeupinthediscussion,sothatstudentscanfulyrealizethe
richnessofthelearningenvironmentandapplythattonon-classroom interactions.The
teachercan also providea motivationalfactorby maintaining a quick-paced,exciting
environmentthatisnon threatening.Teachersand otherstudentscan actasfurther
feedback mechanisms,aswel asadditionalcontentin class.Face-to-faceinteractions
supplementandaugmentthereading andvideocontentonlinein waysimpossiblefor
computers.Finaly,classroom workaffordsanopportunitytointeractandusecontentfrom
thevideosandreadingsinanaturalsettingofsmalgroupdiscussion,promotingacross
reinforcementofalaspectsofthelanguage,suchasvocabulary,grammarandproductive
skils.Technology alowsforthemaximization oftimeefficiency.With accessonline
―19―
anytimeanywhere,studentscanandmustchoosewhentostudy.Manychooseplaceslike
publictransportationforfirstview,butfolow upwithasecondview inamorefocused
environment.
Theflippedclassroom oftenleadstomoreinteraction,betterattendanceandahigher
passrate,withonestudyshowingtestscoresof96％ intheexperimentalflippedclass
versustheoveralpassrateof84％.・Notonlydidthepassrateof［theflippedcourse］
outperform theaverageacrosstheentireUniversityoverthe2yearsbuttheaveragemark,
expressedasapercentage,washigherthantheaverageachievedintheotherengineering
subjectsthatthestudentson［theflippedcourse］werestudyingfor.・(Blairetal.,2015)
Flippingtheclassroomcanleadtouseofhigherlevellearningskils,asoutlinedinHwang
etal.(2015).・Inclass,thehigherlevelsofcognitivelearningarecultivated,suchasapplying,
analyzing,andevaluating.・(Francl,2014)Also,・Theycanusein-classdiscussion,colaborative
learning activities,individualguidance,and otherstrategiesto promotestudents・self-
reflectionabilitytohelpthem attainhigherlevelsofcognitivelearningbehavior,suchas
applying,analyzing,andevaluating(Spenceretal.,2011).・
Westerbergoutlinestheteacherroleinflipping,・Ifcontentisdeliveredoutsideofclass
time,itisuptotheteachertoprovidethestudentswithopportunitiesinclasstoplacethe
contenttheylearnedintocontext.・(Spenceretal.,2011)
StudentsinTaiwansaw ・students・ICT［informationandcommunicationtechnology］,
andEnglish reading comprehension improvedsignificantly during theintervention.The
interviewandobservationresultswereconsistentwiththequantitativefindings.・(Huang&
Hong,2015)Thisstudyalsoshowedthatstudentswithlowerinitiallevelsimprovedthe
most.
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Fig.1 Educationalobjectivesofin-classactivitiesforflippedlearning
(from Hwangetal.,2015)
Whyvideo?
Withtheeaseofaccesstoonlinevideothereisnolongeranyreasontoforegoitsuse
inclass.CambridgeEnglishmakesalistof6reasonsforusingvideointheclassroom:
1.VideospeakstoGenerationV
2.Videobringstheoutsideworldintotheclassroom
3.Videoengageslearners
4.Videoisagreatsourceofinformation
5.Videoprovidesstimulusforclassroom activities
6.Videoprovidesagoodmodelforlearneroutput (Lansford,2014)
Videoalowsforaninformationrichpresentationofcontentthatisclosertoreality
than eithertextoraudio.・To study languageby listening only to utterances,say
［UniversityofChicagoprofessorofpsychologyandlinguistics,DavidMcNeil］andthose
whosubscribetohistheories,istomissasmuchas75percentofthemeaning.(Mahany
1997:E-3)・inPatton(2012)atCisco.・Videoalowslearnerstoseethecontextofthe
discourseandthespeaker・sbodylanguageaswelasothervisualaidstocomprehension.・
(Shrosbree,2008)
Evenbeforeonlineavailability,videowasseenasaplusforthelanguageclassroom.
・Thereareanumberofgoodreasonstousevideoinadultclassrooms.Videocombinedwith
visualandaudiostimuliisaccessibletothosewhohavenotyetlearnedtoreadandwrite
wel,andprovidescontextforlearning(Fazey,1999;Johnston,1999).ForEnglishlanguage
learners,videohastheaddedbenefitofprovidingreallanguageandculturalinformation
(Belo,1999;Stempleski,1992).Videocanbecontroled(stopped,paused,repeated),anditcan
bepresentedtoagroupofstudents,toindividuals,orforselfstudy.Italowslearnersto
seefacialexpressionsand body languageatthesametimeasthey hearthestress,
intonation,andrhythm ofthelanguage(Belo,1999).・(Burt,1999)
Videohasbecomeeasiertouse.YoucannowuploadandeditavideoonYouTube,and
shareitwithasmalgroup,aclass,or2bilionpeopleforfree,andinminutes.Videois
growingasamedium ofcommunicationamongteens,withthesocialvideochatappleading
theway.・Snapchatisnow thethirdmostpopularsocialappamongmilennials,［with］
32.9％ penetration［...］,trailingonlyInstagram(43.1％)andFacebook(75.6％).・(Perez,2014)
AdaptingvideoforlearningwefindthousandsofexamplesoftoolssuchasTEDTalks
andZaption,whichaddlearningelementstoonlineYouTubevideos.Therearealsolanguage
learning applicationslikeEnglishCentral,which do thesamecomprehension activities,
vocabularyworkandpronunciationtools.
Indeedwemightask,withalofthesetoolsavailableforfreeor,inthecaseofEnglish-
Central,thesamecostasatext,・Whywouldanyoneuseatextbookanymore?・With
onlinevideo tools,studentscan accesson theirsmartphone,and they includeteacher
monitoringtools,someofwhicharequitesophisticated.Mostimportant,though,isthe
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flexibilityonlinevideoofferstheteacher,whocanadaptthecoursematerialstostudent
needsduringthecoursedeliveringgraded(andsometimesindividualized)contentjustin
time.
Whystudentcentered?
Theroleoftheteacherischanging,with・thesageonthestage・morphingintoa
・guideontheside.・Manyfearaneliminationorreductionintheroleoftheteacherin
education.Therearetwotrendsthatshowthisisnotthecase.Manyteachersaremaking
themselvesindispensablebycreatingnewmaterialsandsharingthem.Anothertrendisfor
teacherstoexemplifythelearningprocessforstudentsbybecominga・masterlearner.・
(Richardson,2015)
Teachershavebeenmovingawayfrom thesageonthestagefordecades.Thefirststep
wasto・blackboard-centered・teaching,wherethestudentssawmoreofthebacksideofthe
teacherthanthefront.Thisimprovedalittlewithwhiteboards,andstil furtherwith
overheadprojectors(OHPs).Thentherewasabigjumpwhencomputerswerehookedupto
projectontoscreens.Mostteachersareatthisstage,butsomehavemovedontodeliver
materialsinclassonmobiledevices,suchastablets.One-to-oneinitiativeshavehadmixed
resultswithunevenimplementationandlackofteachertrainingforeachstudenthavinga
device.RelatedistheideaofBYOD,orbringyourowndevice,alowingforpeopletouse
devices they are familiar with.This has become much easier with the advent of
smartphones,andwithastandardizationontwoOSs,iOSandAndroid.Asthetechnology
haschanged,classroom interactionshavealsochanged,whichhasleadtostilmorechanges
inasnowbalingeffect.Thecurrenttrend(intechnologicalyadvancedcountries)isformost
accessandinputbythestudenttobeperformedontheirownsmartphones.
Studentcenteredlearning promotesautonomy by changing thefocusfrom delivery
(teaching)toreception,orbetter,creationofnew knowledgebythestudent(learning).It
facilitatesthelearningofnew skilsandtools,andanespecialyvaluablemeta-skilof
dealingwithnew conceptsandtools.Beingabletocomprehend,understand,use,andthen
evaluateand continuetouseordiscard anew toolorconceptisprobably themost
important21stcenturyskilwecanhelpourstudentsdevelop.Thisisbecauseoursociety,
andourlearninginstitutionshavemovedfrom beinginformationpoortoinformationrich.
Studentcenteredlearningaffectsanumberoffactorsoutlinedinapreviouspaper
(Ryan,2012)suchasfreedom versuscontrol,project-basedlearning,task-basedlearning,
badgesforevaluation,whichalmovetheclassroom andthelearnerstowardautonomy.We
cansee,forexample,thatwhilehighautonomydidnotcorrelatewithconfidenceoranxiety,
studentsataJapanesewomen・suniversity(Ogawa,2012),found・...thehighautonomous
group displayed significantly higher means for internalmotivationalconstructs,L2
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productiveconfidenceandalthethreestrategyuseconstructs(vocabulary,metacognitive,
andsocialstrategyuse)..・intheirlearningofunfamiliarvocabulary.
Whynameplates?
OneofthetensocietalMegatrendsJohnNaisbittforesawinhis1982bookofthesame
namewas・high-tech,high-touch.・Heusedpaper-baseddatacolectionthatisreplicatedby
searchenginestoshow thathigheruseoftechnologyleadtoahigherneedforhuman
interaction;thatthesetwowerelinked.Hisexampleatthetimewaspost-itnotesonthe
computermonitor.TodayweseeitwithFacebook.Havingaphysicalmanifestationofyour
identityinclassbothlinksyouronlineworkanddifferentiatesyouridentityinclass.
(Naisbitt,1982)
Thenameplate,firstandforemost,alowsalstudentstoidentifyeachothertofacilitate
peerreview.Italsoreinforcesthenameorder,createsauniform waytoaddresseachother,
and reinforces idea of English only environment.Class,group,topic and schedule
informationonthebackalsocenterthestudentintheclassroom environment.Theweekly
reflectionoflearningpointsdoneattheendofeachsessiononthereversesideofthe
nameplateshowthearcoflearningandreinforcepointsthroughthesemester.Nameplates
alsoactasaquickadministrativecheckforattendanceincaseofadispute.
Nameplatesarefamiliarandcomfortable.Students,when given thechoice,tendto
createactivitiesusinglow-techdeviceslikecards,pen,markersorpost-itnotes.Thisis
encouragedtodifferentiatetheonlineexperiencefrom theclassroom sothatstudentscan
experiencethesamematerialsandtopicsinavarietyofsituations.Thefewwhodoprefer
tousetheirtabletorlaptopinclassforpresentingsmalgroupmaterialsusualyhavea
goodreasontodoso.
Whysmalgroups?
Mostofusareawareoftheadvantagesinclassroom managementofusingsmal
groups,especialyfordiscussion.Studentscanavoidhavingtospeakinfrontoftheentire
class.Itlowersstudents・affectivefilter.・The・affectivefilter・,positedbyDulayandBurt
(1977),actstopreventinputfrom being usedforlanguageacquisition.Acquirerswith
optimalattitudes(seetext)arehypothesizedtohave・low・affectivefilters.Classroomsthat
encouragelow filtersarethosethatpromotelow anxiety among students,thatkeep
students・offthedefensive・(Stevick,1976).・(Krashen,1982,p.31)
Smalgroupsmovethelociofcommunicationawayfrom teacher-studentinteraction
andincreasetheamountandnumberofinteractionsamongstudents.Italsoincreases
autonomyandasenseofsharedresponsibilityforlearning.Promotingcooperativelearning
byusingasmalgroupmanagementsystem likeKaganStructures(Wada,2012)canalso
increasespeedbystructuringtrainingsessionsatthebeginning,offeringanexampleof
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fast-pacedinteraction,thenalowingstudentstotakeoverthatcontrolwhentheypresent
theirownvideosfordiscussion.
Why18minutes?
Asattentionspansarereduced,bothintheshortterm andlong,wehaveaneedto
breakupanylessonlongerthan18minutes,andfurtherbreakthatintoactivitieswith
varietyandaquickpace.・AsurveyofCanadianmediaconsumptionbyMicrosoftconcluded
thattheaverageattentionspanhadfalentoeightseconds,downfrom 12intheyear2000.
Wenow haveashorterattentionspanthangoldfish,thestudyfound・(Egan,2016).Also,
ina1974studybyJohnstoneandPercival,citedbySalmanKhan(2012)here,・students
neededathree-tofive-minuteperiodofsettlingdown,whichwouldbefolowedby10to18
minutesofoptimalfocus.Then nomatterhow goodtheteacherorhow compelingthe
subjectmatter therewouldcomealapse.・Thisisespecialytrueofanyonetryingto
workinasecondlanguage.
Whyrepeatpresentations?
IwanttothankMarcosBenevides,authoroftheproject-basedtextbookWidgets,for
introducingwhatcouldbecaledPosterPresentations.Oneactivityinthetextwastohave
onefourthofthestudentsstandatcornersoftheroom andpresent,withaposter,their
ideaforanewproduct.Oncealtheotherstudentsmadetherounds,listeningtorepeated
presentations,thoseotherstudentspresented.
Repeatedlypresentingthesameinformationtodifferentgroupsleadstoconsolidation.
Itreducescognitiveload,butincreasesresponsibilityforperformance.Itisanuncontroled
form ofspacedrepetition,andalowsthatrepetitiontovaryslightlydependingonthe
memberscomposingeachgroup.
Whypeerevaluation?
Ifwelookatpeerassessmentforwritinginthelanguagelearningclass,wecanseeit
hasanumberofadvantages.・Peerassessmentisviewedasaformativedevelopmental
processthatgiveswriterstheopportunity todiscusstheirtextsanddiscoverothers・
interpretationsofthem (Hyland 2000).Itisreported to develop learnerautonomy by
transferringresponsibilityfrom teachers(ibid.),developingstudenthigherorderthinking
throughthecriticalreadingofpeers・writing(Mangelsdorf1992),andimprovingstudent
writingqualitybyintegratingpeerfeedbackinrevisions(Zhao2010).・(Zhao,2014)
Autonomyandaresponsibilityforlearninggohandinhand.Buildingacommunityof
learnersmeanstrustingotherstogivetimely,accuratefeedback.Peerevaluationpromotes
cohesion,even in competitiveclassrooms.Itremovesordilutesthestigma ofteacher
evaluation,andspreadsouttheresponsibility.Mostimportant,itrequiresuseofthehigher
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ordersofBloom・sTaxonomy;Apply,AnalyzeandEvaluate,andprovidesmuch needed
practiceinrealsituations.Makingtheevaluationsbothrandom andanonymouseliminates
anypersonalfriction.
WhyMoodle?
Moodle,asthemostpopularLearningManagementSystem (LMS),providesacentral
accesspointtoInternetresourcesalongwithawayforcommunicationondifferentlevels
betweenandamongstudentsandtheteacherinaclass.Studentsfindthisconvenient,with
accesstothematerialsneededinoneplace.Thisreducesthecognitiveload,aftersign-up
andaninitialfew timesaccessingtheMoodlesitemanagedbytheteacher.Moodlealows
each studentto maximizethetimebetween classes,and theteacher to shorten the
feedback/assignmentloopwithmid-weekdeadlines.
WhileeasytouseMoodleforclassroom management,itcanalsobeconfiguredto
support the pedagogy ofthe teacher.With constant and clear feedback,sometimes
automatedtomakeitinstantaneous,studentsarealwaysawareofwheretheystand.With
some practice,teachers can individualize feedback to student,scaling responses and
additionalactivitiesdependingonhow welstudentsareperformingwithinitialactivities.
Thisalrequiresalargeinitialinvestmentandworksbetteratscale(forlargeclasses,or
acrossdepartmentsoruniversities)andeventualysavestimeandeffortbyrevisionsdone
insteadofcreatingeachcourseanew.
OnespecificfeatureofMoodlethatIhavenotfoundagoodalternativeforisthe
WorkshopModule,whichalowsstudentstodopeerreviewsthatarebothanonymousand
randomly assigned.This prevents any hard feelings over inter-student ratings of
presentationsorassignments.
Whyalow studentchoiceofgroup,individualtopics?Whyconstantfeedback?
Choiceinanyclassroom increasesmotivationandengagement.Italsoalowsstudentsto
participateonalsixlevelsofBloom・staxonomy.Methodsthatalowforsignificantchoices
bythelearner,suchaswhatweseeinFinland,andtheMontessoriMethod,havefostered
lifelong learnersthatareon averagemoresuccessfuland happierthan studentsin a
traditionalclassroom.
Stefanouetal.(2004)mapoutthreewaysteacherscanencouragestudentchoiceinclass;
organizationalautonomy,proceduralsupport,andcognitiveautonomysupport.Additional
informationonthesethreeaspectsofchoiceinclassarecoveredinLinde(2016)andFerlazzo
(2015).
Feedbackcanimproveperformanceifitismadeasimmediatelyandvisceraly(butnon-
threatening)aspossible.Feedbackshouldfocusonthelanguage,nottheperson.Theflipped
classroom alowsforawidervarietyoffeedback.Studentcanlearnfrom software,from
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otherstudents,andtheteacher.Thismeansthateachtypeoffeedbackisareinforcement
totheothers.Itisimportanttoincludehighexpectationsandencouragementwiththe
feedbacktoincreasemotivation.・A briefinterventiondesignedtoencouragestudentsto
attributecriticalfeedbacktotheirteachers・highstandardsandbeliefintheirpotential
improvedlow-income,urbanminoritystudents・achievementoverthecourseofasemester.
Indoingsotheinterventionclosedtheracialachievementgapinthissamplebynearly
40％.・(Yeageretal.,2014)
Bothchoiceandfeedbackareelementsofgames,anothermodelthateducatorsare
lookingatclosely.Usingtheinaccurateterm of・gamification・alotofresearchisbeing
donetoincreasestudentmotivationinalsettings.RealityisBroken,byJaneMcGonigal
outlinestheelementsofgames,andwhytheyaresuchgoodmotivators.・Whenyoustrip
awaythegenredifferencesandthetechnologicalcomplexities,algamessharefourdefining
traits:agoal,rules,afeedbacksystem,andvoluntaryparticipation.・(McGonigal,2011,p.21)
Makingourclassesincludetheseelementswilincreasemotivationandautonomy.
Part3:How toImplementFlippingVideos
Sometoolsarenecessary to completethismethod offlipping videosforin-class
discussionbystudent-leadsmalgroups.Aloftheseareoptional,butdofacilitatethequick
executionandmaximizationoftimespentbothinsideandoutsideclass.Eachofthesetools
wilbebrieflydescribed,withlinkstofurtherinformation.
Tool#1Onlinevideo
Whiledozensofonlinevideocreationanddisplaytoolsexist,welookattwohere,
EnglishCentralandTED-Ed.EnglishCentralisonlinesoftwaredesignedspecificalytoadapt
YouTubevideosforthelanguageclassroom.Thesitehaschosenthousandsofusefulvideos
whicharethentreatedtocreateactivitiesinthreesteps.Comprehensionistestedwith
questionsandsupportedwithatranscriptandsubtitlesin4or5languages,withJapanese
oneofthemostprominent.Fivevocabularyitemsareselectedforeachvideo,withdefinition
andtranslations,alongwithanothersetofquestions.Thethirdandmostdifficultstepis
pronunciation,withanenginethatencouragesstudenttospeakintoamicrophoneand
match themodel.Theinterfaceisvery game-like,encouraging studentstorepeatand
improvegradualy.
Forteachers,theEnglishCentralinterfacekeepscopiousrecordsonstudentactivity.It
alsoalowslatitudeinchoiceofvideosandcourseorganization.Teacherscanevensuggest
newvideosforEnglishCentraltoadapt.WhileEnglishCentraldoescostforeachstudent,the
costiscomparabletomanyEFLtextbooks.
TED-Ed isfree,and an offshootofTED Talks,thewebsitewith thousandsof
motivationalspeakersonhundredsoftopics.TEDEducationaladdsalearninginterfaceto
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anyYouTubevideo.Anyonecanaddquestionsofvarioustypestothevideo,providesupport
withtextorlinkstosupplementarymaterials,anddiscussinanonlineforum.UsingTED-Ed
ismoredifficultthanEnglishCentralbecausestudentshavetochooseavideoandmakethe
adaptationsthemselves,butwhilethisincreasestheworkload,itoftenleadstoahigher
senseofaccomplishment.Avoidingtheuseofatextbookorcommercialproductisanadded
benefit.
Anothertoolonthehorizondeservesmention:Zaption.ItissimilartoTED-Ed,butmore
robust.Therearemorewaystomanagethelearningelementsofvideos,andthusdoeshave
aslightlysteeperlearningcurve.Primaryresourcesforusecanbefoundateachofthese
threemainwebsites(englishcentral.com,ed.ted.com,andzaption.com).Formanyothertools
foronlinecontentdelivery and management,FreeTechnology forTeachers(freetech4
teachers.com)isthemostrobustandusefulthisauthorhasfound.
Tool#2:MoodleandGoogleforms
Moodle,asnotedabove,isusualyusedtobridgeonlineandclassassignmentsandfor
classmanagement.Itisacomplexsuiteoftoolsthathasasharplearningcurve,buta
tremendousamountononlinesupport,especialyfrom theusercommunity.ItisOpen
Sourcesoftware,andliketheLinuxoperatingsystem orthewebsiteWikipedia,isbuiltby
users,andissharedfreely.Translatedintoover60languages,itisthemostpopularLMS
ontheplanet.
ThetrickistospendenoughtimeusingMoodletolearnhowtomanageit,andnotlet
itmanageyou.Fortunately,thedesignismodularandifyouhaveinstaledMoodle(andare
notatthemercyofanadministrationthathasrequiredyoutouseit),youcansimplify
yourinstalationsothatitonlydoeswhatyouneeditto.
Administrationfunctionssuchasattendanceandquizzes,alongwiththecentralgrade
book,areeasyandstraightforwardtouse.Buildinginpedagogyrequiresmoreeffort,but
thatpaysoffifyouareabletouseyourcourseswithotherstudents.Amodulethatalows
forpeerevaluation(WorkshopModule)isaprimeexampleofhow Moodleisconstantly
advancing.ThereisanewversionofMoodleevery6months,buttheupgradeengineworks
seamlesslyinmostcases.TheonlyalternativeforpeerreviewIhavefoundisonethatuses
GoogleDrive,iscaledTEAMMATES,andisavailableattelic.wordpress.com.
OneofthebestfeaturesofMoodleisthatyoucanmakecopiesofentirecoursesand
thenmakesmalchanges(tweak)soastocreateanew butsimilarcourse.Youcanalso
shareyourcourseswithotherteachers,oruseotherteachers・coursesiftheyhavedecided
toshare.Findoutmoreatmoodle.org.
GoogleDriveisfreeforalGmailusers,andincludesasuiteofapplicationsthatwork
betterthanMicrosoftOffice.OnepartofthesuitenotincludedintheMicrosoftcounterpart
isGoogleForms.Youcanuseitforcolectinginformationassurveys.Itissimplerand
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easiertousethanMoodle,butdoesnotintegratewithothertoolsaseasilyasMoodledoes.
Youcancreateanonlinequizandgradeitautomaticalyinminutesafterafew practice
sessions.
Onafinalnote,itisimportanttonotethatinmanycountriesovertheworld,andwith
new andyoungadoptersoftechnology,mostareskippingdesktoporlaptopformatsand
workingonmobiledevicesonly.Ourstudentsfindthemselvesmorecomfortabletypingon
screenasopposedtoakeyboard,andsomecanenterdatajustasquickly.Planningforthe
longterm,agoodideaistomakesureyourmaterialsandactivitiesalworkwelona
mobileplatform.
Conclusion
Feelfreetoadapttheseideastoyourownsituation.Thisauthorhasusedthesetools
inclassesfrom 9to52,withtermsasshortas7weeksandaslongas30weeks.By
calculatingthenumberoftopics,andthesizeofgroups,manydifferentconfigurationsare
possible.
Itisalsopossibletotakethesetoolsandusethem piecemeal,orevenadaptsomeof
them tolow-tech,paper-basedclasses.Theymaytakemoretimetoimplement,butwith
carefulpreparation,shouldworktoincreaseautonomy,andthusmotivation,andprovide
forvibrantsmalgroupdiscussionsinclasssupportedbyonlinevideocontentadaptedfor
classuse.
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